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Biicherschau. 



I. Bucherbesprechungen. 



Aus Deutschen Meisterwer 
ken. NiebluDgen (sic!), Parcival, 
Gudrun, Tristan und Isolde. Erzahlt 
von Sigmon M. Stern. New 
York, Henry Holt & Co. 1899. 
Every effort to replace by more 
appropriate text-books those relics of 
the barbarian age of modern lang- 
uages-teaching, the old-fashioned 
reader and the "Marchenbuch," is 
worthy of the earnest teachers atten- 
tion. For many years the present re- 
viewer has been urging upon publish- 
ers and editors, as a timely reform, 
the simplification of the masterpieces 
of German Literature for the use of 
elementary classes. He now gladly 
takes the opportunity of yielding" to 
Mr. Stern, a veteran in linguistic ped- 
agogy* the priority of the thought: for 
the texts collected under the above 
title have been used, in almost the 
same language, in the author's inter- 
mediate and advanced classes daring 
a period of sixteen years. (Introduc- 
tion, p. xxvii.) The volume commends 
itself, however, especially for begin- 
ners' classes. 'Intermediate' and 'ad- 
vanced' are very flexible terms. Tak- 
ing as a basis of comparison the ordi- 
nary four years' language course in 
an American College, the use of this 
new reading-book ought to be limited 
to the first year. Its general grade of 
difficulty is such that the book may 
be advantageously employed even jfor 
sight or rapid reading in the second 
term of the German curriculum. That 
stage passed, all artificial simplifica- 
tion, or conversion of literary German 
into the 'class-room dialect,' ought to 
cease. 

The simplifying method could hard- 
ly be applied to more valuable mate- 
rial than the great epics of mediaevel 
Germany, because of the sustained in- 
terest these are certain to draw forth 
from the student. This I believe to 
be of incomparably greater import- 
ance than a previous familiarity with 
the subject matter for which great 
things are claimed in some other, re- 
cently published, beginners' books. 
And no qualms of the aesthetic con- 
science need best the editor in dilut- 
ing Hn usum DelphinV such a work 
of art as the 'Nibelungen ;' he is up- 
held by the conviction that the origi- 
nal is a book with seven seals to the 
average student of German. 



Mr. Stern's presentation, on the 
whole, is skillful. The salient feat- 
ures of the several stories are brought 
into high relief, and the interest of 
the reader is not put to a perilous test 
by a great mass of involved and di- 
gressive narrative detail which is so 
apt to mar the unity of the plot, in 
Wolfram von Eschenbach for exam- 
ple. The selections are taken from 
the great classics and include 'Tris- 
tan and Isolde,' in place of which, 
all things considered, we should have 
preferred Hartmann von Aue's Der 
Arme Heinrich.' It is a little strange 
that the story of Parcival leads in 
length, with its 64 pp., and that 
"Tristan and Isolde" takes second 
place, running to 42 pp., whereas the 
"Nibelungensage" is epitomized in but 
36 pp., and Gudrun is more condensed 
still. These proportions correspond 
neither to the cultural importance of 
the epics nor to their actual interest 
for the Anglo-American of to-day. 
Most teachers would have preferred 
an account of the "Nibelungen" after 
the Middle-High-German epic with its 
thrilling sequel to Siegfried's death, 
to a version which follows, in the 
main, Jordan's 'Nibelungen.' But 
since the editor decided in favor of 
the latter, it was more than unneces- 
sary to cumber the Introduction with 
a lengthy disquisition on the 'Nibe- 
lungenlied.' The editor appears not 
to appreciate to the full the national 
epopee of the Germans. He even finds 
it natural that "it frequently happens 
that the student of German Litera- 
ture is unable to compre- 
hend why so much is made of the 
'Nibelungen.' (In trod. p. v.) The 
reviewer is happy to say that fate has 
spared him the undesirable acquaint- 
ance of that class of students. To say: 
"If from the critic's point of view the 
Nibelungenlied does not excel, or in 
some respects even equal, poems like 
Parcival, or Gudrun, or Tristan und 
Isolde, it surpasses them all, and any 
other poetical production of the two 
great periods of German Literature, 
in this one point — that during a period 
of more than a hundred years it has 
exercised a beneficial and powerful in- 
fluence over the nation in events of 
vital importance" (Introd. p. xix.) is 
faint praise for an immortal work of 
art, of which to restate the elements 
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of gTeatness and vindicate the world- 
recognized position in the front-rank 
of literary monuments were mere su- 
pererogation on the part of the re- 
viewer. 

But, after all, the real usefulness of 
Mr. Stern's book hinges on the ques- 
tion: Has the author satisfied all rea- 
sonable demands in respect of sim- 
plicity and idiomatic correctness of 
diction? An unhesitating no will be 
the answer of many. What serious 
obstacle could have stood in the way 
of a perfectly lucid and at the same 
time entirely modern and unaffected 
rendering? Yet throughout the 
greater part of the book we are un- 
pleasantly impressed as though the 
simplicity, or to be accurate, the easi- 
ness, had been achieved at the lament- 
able sacrifice of purity of idiom. 
Then, too, there is a deplorable lack 
of crispness in the language. Mr. 
Stern's volume reads not like a book 
of to-day, but like a piece from a 
venerable library "fiirdiereifere 
Jugen d". This is due in part to 
the author's fondness for archaistic 
forms like 1 a s s e t p. 24, mir ahnet 
p. 26, t r a u r e n d p. 27, verzweif- 
lend p. 20 and obsolete words, as s o 
(=wenn), e. g. so jemand aber kam 
und kein Geld hatte p. 11, s o f e r n, p. 
13, a 1 1 w o p. 66, the use of the 
genetive instead of a prepositional 
phrase after certain verbs, e. g. da 
warteten ihrer die Krieger, 
where warten means to wait for, 
and especially to the very frequent 
occurrence of d a (=als), e.g.: und 
sank, dasievor ihmwar, auf 
d ie K n i e e, p. 44. An unaccountable 
predilection for d a leads occasionally 
to such offensive constructions as the 
following: da nun der Fruhling 
einst wiedergekommen war, 
da in der Nacht zum ersten 
Mai entfernte sich Sieg- 
fried, p. 43, or g e r a d e d a h i n- 
e i n, d a w o d a s K r e u z w a r, p. 74. 

A still more serious fault of the 
diction springs from the author's hav- 
ing apparently kept the English idiom 
too constantly in mind. As a result, 
the text bristles with Anglicisms. 
We quote from the opening lines of 

the first story : 

eine Prinzessin, nach der 
wollenwir fur dich schik- 

ken Und die Konigin 

that so (!) p. 3. On p. 18 we read: 
schwur blutige Rache fur 
die erl-Ltene Scham (for 
Schmach) z u n e h m e n; or p. 39; on 
p. 8: durch den dicken (for 
dichten) Wald am Ende eines 



dicken Waldes; p. 51: vo r e i- 
nen dicken Wald. Also elsewhere, 
dick occurs for d i c h t. Very un- 
German are participal constructions 
like: dies sagend, p. 45; dassa- 
gend, loste er sich sanft aus 
ihrer Umarmung los, p. 71. 

But even when he is not doing vio- 
lence to the style for either of the 
above hinted special reasons, the 
author does not write good German. 
*Aus deutschen Meisterwerken' con- 
tains samples of almost all the com- 
monest grammatic errors. We select 
only a few, without an attempt at 
classifying them. Viele solcher 
Manner, p. 12; Schwerten, p. 20. 
Als die beiden Kinder herangewach- 
sen waren, wurden sie vom Konigs- 
hofe fortgeschickt, damit sie auch in 
anderen Landern feine Sitten lernen 
m o g e n, p. 16; murmelte als wie 
im Gebete, p. 44; alleine, p. 49, 68, 
and in many other places; auf Erde 
p. 60; die b e i d e i h r e T a g e 
i n XJnf riede und Ungliick ver- 
brachten, p. 65 ; T o d e s f e i n- 
d i n n e n, p. 67; und da er beides 
der Konigin Brunhilde ent- 
nommen (taken away) hatte, p. 64; 
fast haben wir unsere 
Schatze zusammen (for beisam- 
men) ; welch' Ungliick (for wel- 
ches), p. 71; den Tag uber hat- 
ten Siegfried und Gunther 
zusammen verbracht, p. 72; 
t e u f 1 i c h instead of teufiisch occurs 
p. 35 and in other places. 
The orthography does not appear to 
follow any of the recognized codes. 
The author spells Tot, totlich, 
nay even Totesstoss, p. 34, but 
Todesfeindin; g e h n p. 10, un- 
g e s e h n, p. 43, but thue, gehe 
(imperat.) erwiederte, reg- 
ularly ; i m G r a s e bluten s c h o n 
ma nche bunte Bliimlein, p. 
39; Niebelungen, and (once) 
Nieblungen, Gieselher, but 
Grimhilde. After the uninflected 
welch he uses an apostrophe. The 
capital initial is used inconsistently: 
nur nach dem Einen, p. 58; 
M a n c h e r, but es ist ein leich- 
t e s, p. 70. 

Lastly, his text abounds in typogra- 
phical errors, as: wenn der Kbnig 

habt, u. 12, empor 

schlugen for emporschlu- 
g e n, p. 24, f ullte den Be - 
cher und reichte ihn der 
Tochter, dass sie ihm den G a s t 
darbiete, p. 56. The full stop is 
omitted after the last word on p. 26, 
after Besinnung, p. 46, 1. 20; the com- 
ma after Spiel, p. 4, 1. 27, after Bo- 
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den, p. 15, 1. 20, and in very many 
other places ; the hyphen after t e i 1, 
p. 4, 1. 21, etc., etc. 

The vocabulary participates to the 
full in the defects of the book. 
Many words are painfully missed by 
the learner (e. g. Geier, sammeln). 
The forms of words given do not al- 
ways correspond to those found in 
the body of the book. So for in- 
stance erbleichte occurs in the text. 
But the vocabulary contains only the 
strong form erblich. 

When one considers that all these 
faults were found in a relatively small 
portion of the book and that even that 
was not subjected to an exhaustive 
search, it becomes a plain duty to 
warn all teachers against the book in 
its present unrevised and incomplete 
form. The labor required of them in 
amending" its many defects might be 
spent mere profitably in a different 
way. The book may, however, be some 
day available for the purpose which 
its author had in mind in the writing, 
when Mr. Stern shall have made out 
of this very crude first edition a text- 
book that may do more honor to his 
reputation well-earned in other fields 
of pedagogical work. 

Otto Heller. 
Berlin, Auguststrasse, 86. Sept. 1900. 

Wie ich meine kleinen 

Utraquisten deutsch 

sprechen lehre. Leitfaden 

fur den ersten deutschen Unterricht 

in zweisprachigen Schulen. Von 

A. P»e 1 i t t o. 4. verbesserte Auf- 

lage. Preis 75 Pfennig. Gross- 

Strehlitz, A. Wiepert, 1899. 

„Neben Sprachiibungen sind in 

zweisprachigen Schulen noch beson- 

dere Sprechubungen eine unabweis- 

bare Notwendigkeit. Vorliegendes 

Werkchen will bei Erteilung dieser 

behilflich sein." (Vorrede). „Bei den 

in die Schule neu eingetretenen 

fremdsprachigen Kindern wird in den 

ersten Tagen durch Gesprache in 

ihrer Muttersprache, zu welchen der 

Stotf aus der nachsten Umgebung des 

Kindes, aus Haus, Hof, Garten und 

Feld entnommen wird, und durch 

Vorerzahlen entsprechender Geschich- 

ten, Marchen, sowie auch durch Spiele 

das Interesse fur die Schule und die 

Zuneigung zum Lehrer geweckt. 

Glaubt er dies in genugendem Grade 

erreicht zu haben, dann kann er mit 

dem deutschen Sprachunterrichte be- 

ginnen." (Einleitung.) „1. Lektion. 

Lernstoff. Der Stift, die Tafel, das 

Buch. Sprachformen. Der bestimmte 

Artikel. Frage: Benenne das! Wie 



heisst das? Behandlung. Ich zeige 
einen Stift, lasse inn anschauen und 
benenne ihn schliesslich. Dann richte 
ich an die Kinder die Aufforderung: 
Benenne das! Kind: Der Stift. Jetzt 
zeige ich andere, lange und kurze 
Stifte und veranlasse die Kinder, sie 
anzuschauen und zu benennen. Eben- 
so verfahre ich bei Behandlung des 
iibrigen Stoffes. Zum Schluss richte 
ich an die Kinder folgende Auffor- 
derung: Benenne das! Kind: Der 
Stift,— die Tafel, — das Buch. Zeige 
eine Tafel! Das Kind zeigt und be- 
nennt sie. Zeige ein Buch! etc. saget 
die Worter: Der Stift, die Tafel, das 
Buch! Letztere werden mehrmals 
einzeln und im Chore wiederholt, etc. 
Voriibungen zum Lesen. Heraushoren 
und Sprechen der Laute i, a, u. Be- 
handlung. Ich spreche das Wort 
„Stift" vor und ziehe dabei den Laut 
i ziemlich lange. Dann spreche ich 
diesen Laut allein klar und gedehnt 
vor und lasse ihn ebenso nachspre- 
chen. Haben die Kinder den Laut 
richtig aufgefasst und sprechen sie 
ihn mit der richtigen Mundstellung 
aus, dann wird derselbe auch kurz 
ausgesprochen, und zwar geschieht 
dies bald laut, bald leise, einzeln und 
im Chore. Wenn ich vorspreche, ha- 
ben die Kinder genau auf meinen 
Mund zu achten. Auch ich beobachte 
scharf, ob die Mundstellung der Klei- 
nen richtig ist etc. Zeichnen (Malen.) 
Der Stift und die Schiefertafel in den 
grossten Umrissen. Die Kinder zeich- 
nen, nachdem sie liber die Haltung 
des Stiftes, die Lage der Tafel etc. be- 
lehrt worden sind, gerade, wage- 
rechte, senkrechte und schiefe Stri- 
che. Dann werden sie angeleitet, zwei 
gleichlaufende Striche in unmittel- 
barer Nahe zu zeichnen und sie an 
den beiden Enden durch Querstriche 
zu verbinden. Xhnlich verfahre ich 
beim Malen der Tafel. Die Kinder 
sagen wiederholt, was sie gemalt ha- 
ben, damit auch durch das Malen der 
Sprachunterricht unterstiitzt werde," 
Besser als die Lektionen des I. Tei- 
les scheinen mir die des II. Teiles zu 
sein. „1. Der Kopf. Ein Schiller 
wird herausgestellt. Der Lehrer rich- 
tet zunachst an die iibrigen Schiller 
folgende Fragen: Was ist das? (Zeigt 
den Kopf des Schiilers.) Wie ist der 
Kopf? (Rund.) Was befindet sich 
auf dem Kopfe? (Haare.) Wie viele 
Haare befinden sich auf dem Kopfe? 
(Viele.) Wie sind die Haare? (La*ng, 
dunn.) Was ist das? (Die Augen.) 
Wie viele Augen hat X? Wie viel Au- 
gen hast du? Wo sind die Augen? 



